Quotations from the Conclusion and Outline of the Five Types of Learning
[pp. 339-342, some portions omitted]
Clocks and calendars cannot supply the definitive time for the study of a human life. The transformation that characterizes the human spirit continually thrusts into the flow of clock time new orders of meaning and being. In so-called normal development the human spirit surges, struggles, sustains, submerges, and reemerges with the newness of life. The logic of the human spirit is the heart and center of every lifetime as the human spirit seeks ultimate agreement with its eternal Ground.

Theologically, all views of time come under the perspective of eternity in transforming moments of life-embracing significance. Such moments encompass the complete breadth of time in the fullness of the present and so redefine all of life for us; it is like “a single day.” To grasp the whole while still in the midst of relentless and unforgiving clock time, is a gift of God’s Spirit. By that Spirit, which grounds the human spirit, such a sense of wholeness is articulated in Jesus Christ who appears in the midst of history to redefine historical time according to the Triune oneness of the God revealed in him.
The theological perspective has also come to focus on the pervasive negation of life that relentlessly haunts the human spirit and the unfolding of life through time. In birth, the human spirit is cut adrift in the sea of almost infinite creative possibilities, but with no answer to the questions of what is a lifetime and why live it. When it reflects upon itself, the human spirit stares into an abyss of potentiality without meaning; cosmological loneliness pervades every lifetime from the beginning, and increasingly it fills consciousness until the magnitude of meaninglessness becomes stark and often overwhelming.
In this context the radical, staggering claims of the Creator Spirit of God, mediated through Jesus Christ, take up both the affirmation of life and its inevitable annihilation in his cross and resurrection, the ultimate transformation. In Christ, death is put to death, and the transformation inherent in the human spirit is itself transformed by the Creator Spirit. This does not mean the faithful do not die; it means that death cannot hold them, so they will live again. Death does not have the final word; it contributes to the declaration of the power of God’s Word spoken decisively in the resurrection of Jesus Christ to all those who can hear. Death shocks, depresses, or seemingly presents a definitive reality only for a locked-in, chronological mind set that has suppressed the continuous presence of the end of things under stage sequences, growth cycles, and adaptation to everything except its own termination.

A lifetime is an unfinished act of God’s love; it is intended that we complete that act by returning ourselves to God, directly and through others, in love. In this recognition, we discover that the fundamental data about us are not merely that we are alive and developing. Rather, as each life unfolds, gets torn open, stripped of its survival techniques and its passing pleasures, and discovers itself as spirit, then it appears from under the surface that we have been created for nothing less than the pure love of God.
Five Types of Learning (and Perverse Variations)

With some interpretation of Loder’s comments by Donald Ratcliff

In the same sequence as the five steps in transformation (Loder, 1979/1981)
1. Conflict borne with persistence

Learning to face and embrace appropriate conflict

Perseverance in facing the conflict

Diagnosing problems with sensitivity

Caring about the conflict

Sensitivity to social issues related to oppression and justice

Realization that conflict is ultimately related to what God is doing in the world

Creation of people who are truly human in the sense that Christ was fully human

Engagement in conflict that initiates transformation in one’s life

Perverse forms: Engagement in conflict that is separated from the principle of transformation, being narcissistically preoccupied with the human struggle, conflict that does not heighten consciousness of God’s action in the world.
2. Interlude and scanning

Contemplative wondering

Learner encouraged and supported in an expectant search

Immersion in the exploration of connections and combinations of meanings

Having a strong hunch about some thing or event

Internal dialogue with an “unseen teacher” (see Calvin, Augustine)

Learner may not know exactly what they want to learn (especially true of spiritual matters)

Providing freedom to learn (Rogers)

Supporting and refocusing one’s inner guidance

Wonder that encourages understanding of the inner leadings towards the Transformer of all things

Perverse forms: Providing answers or interpretation, learning guided by expediency rather than satisfying deeper longings, having shallow insights, learning the language without entering into the wonder, subjectivism or the chronic fear of subjectivism or self-absorption.
3. Insight felt with intuitive force

Learning to celebrate while learning

Celebrating the hidden order of things (Archimedes “eureka” experience)

Repeated awakening to the transformation of all things into the glory of God

Celebrating God and his creation, which drives the learning more deeply (you become what you celebrate)

Joy with abandon/“Drunk in the Spirit” as in Acts 2

Perverse forms: Isolated outbursts not associated with insight, self-indulgence, celebrating creation and human creations apart from glorifying God for creation and the image of God that makes human creations possible, silliness and extremes, just having a good time, only celebrating when learning is completed.
4. Release and redirection of psychic energy

Learning from convictional experiences or insights that are nearly convictional in significance

Numinous experiences that have overwhelming convicting force

Experiences of profound significance that bear the discontinuity of grace

Spiritual awakenings that serve a prophetic role, preserve the sense of “uncreated grace,” and declare that grace is God’s alone to give

Spiritual experiences that make a decisive break with the human order and human spirit.

Worship and glorification of God, which is the goal of the transformation process

Signs of the presence and power of the Kingdom of God

Perverse forms: Worship of  spiritual experience, insisting everyone must have a similar experience, gathering into groups where such experiences are the main focus or a basis for excluding those who do not have such experiences, experiences that draw attention to the person rather than to God’s people as a whole.
5. Interpretation which tests the insight for:

a. Coherence with the terms of the conflict, and

b. Correspondence with the public context of the original conflict

Interpreting what has occurred accurately

Objectives

Learning responsible actions

Praxis ministry

Experimental application; trial and error learning

Presentations in class

The anticipated responses to “What did you learn?” and “What can you now do?”

Perverse forms: Recitation or other verbal learning that does not result from intense struggle, imitation without personal engagement, non-generative outcomes, “good”  answers and/or practice without careful thought and reflection, following advice apart from significant thinking or testing.
Loder states, “One may consciously and intentionally enter that transformational pattern at any of the five points, but if we are to be guided by the logic of the transformational grammar, entrance at any one point implies and presses toward participation in all five . . . Each of the five types of learning needs the others to complete the overall theme of transformation as the guiding principle of intentional Christian education. However, no one person will be equally competent in all, but all together in the body of Christ under his unifying intention, constitute the learning community of faith that exhibits the transforming life of Christ in and for the world” (pp. 216, 220-221).
Taken from James E. Loder, “Transformation in Christian Education” [inaugural address at Princeton University in 1979] Religious Education, vol. 76, no. 2, March-April, 1981, pp. 204-221. Also online at: http://scdc.library.ptsem.edu/mets/.
